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Welcome back to another exciting edition of the HRCSD Instructional Newsletter!   
 

This month our instructional focus is on Critical Thinking – Importance of ‘Think’ or ‘Wait’ 
Time. 
 

An incredibly impactful teaching strategy to create more critical thinking 
and curriculum mastery for students is the use of ‘think’ or ‘wait’ time. 

Wait time is defined as the pause between asking the question and 
soliciting a response. Providing additional wait time after a student 
response also allows all students to reflect on the response prior to further 

discussion. Increased wait time results in longer student responses, more 
appropriate unsolicited responses, more student questions, and increased 

higher order responses. It should be noted that increased wait time is 
beneficial for students who speak English as a second language as well as 
our Special Education students who have processing disorders. 

http://www.youtube.com/watch?v=YB0WElra8Eo – Think time example 
http://www.youtube.com/watch?v=tj6eZGu8NfA – Wait time, teacher’s perspective 
http://thrasymakos.wordpress.com/2013/03/27/wait-for-it/ -- Chuck Norris and Wait Time  

 
Many of us make a concerted effort to give our students time to think about their answers… but 

most only give 1 to 1.5 seconds.  Increasing your ‘think’ or ‘wait’ time to 3 seconds can 
have a more meaningful impact.  It gives the students: 

         Time to create connections with the material 

         Allows for practice discussion 

         Allows for written reflection time 

         Time to locate information in text or notes 

 
 

 
When students are given 3 or more seconds of undisturbed 
"wait-time," there are certain positive outcomes:  

  The length and correctness of their responses increase.  

  The number of their "I don't know" and no answer 

responses decreases.  
  The number of volunteered, appropriate answers by larger 

numbers of students greatly increases.  
  The scores of students on academic achievement tests 

tend to increase.  
 
 

http://www.youtube.com/watch?v=YB0WElra8Eo
http://www.youtube.com/watch?v=tj6eZGu8NfA
http://thrasymakos.wordpress.com/2013/03/27/wait-for-it/


Think/Wait Time Strategies 

1. Intentionally allow for think time and writing before the beginning of a discussion. This 
could take the form of a quick write or a review of notes or the use of a “think minute”. 

2. Allow for practice discussion with a shoulder or table partner.  

3.  Try a silent conversation where students write responses to each other rather than 
speak them. 

4.  Ask students to partner share where students consider a question (another great place 
for a quick write) and then take turns listening and repeating back what their partner says 
before engaging in a two minute pair discussion. 

5. Call on all students equitably.   Have all student names on popsicle sticks or poker 
chips.  After a student’s name has been called you can either set it aside or put it back in so 

they may get called on again.  

http://strategicteaching.wordpress.com/ 

 

When teachers wait patiently in silence for 3 or more seconds at appropriate places, 
positive changes in their own teacher behaviors also occur:  

  Their questioning strategies tend to be more varied and flexible.  

  They decrease the quantity and increase the quality and variety of their questions.  

  They ask additional questions that require more complex information processing and 

higher-level thinking on the part of students. 

 

 

 

 

 

 

 

  

http://curriculum.austinisd.org/RtI/strategies/documents/differentiation/waittimeDI.pdf 

 

 
BENEFITS of Wait Time use by teachers: 

1.     The length of student responses increased. 
2.     More frequent, unsolicited contributions (relevant to the discussion) were made. 
3.     An increase in the logical consistency of students' explanations occurred. 
4.     Students voluntarily increased the use of evidence to support inferences. 
5.     The incidence of speculative response increased. 
6.     The number of questions asked by students increased. 
7.     Greater participation by all learners occurred. 

  
Advantages of Wait Time 

A. Wait Time - Before Calling on Student: 
1.     Gives the teacher time to count those students who have been answering questions and those who have not. 
2.     Gives the teacher time to assess which students might answer the question correctly. 

B. Wait Time I - After Calling on Student: 
1.     Gives student time to frame an answer. 
2.     Gives teacher time to think of what a comprehensive answer could be. 

C. Wait Time II - After Student Answer: 
1.     Gives the student time to elaborate on or complete an answer. 
2.     Gives the teacher time to think about whether the answer was correct, incorrect, partially correct or evasive.  
3.     Provides time for the teacher to frame a response. 

 

http://www.pgcps.org/~elc/isquestion3.html 

 

http://strategicteaching.wordpress.com/
http://curriculum.austinisd.org/RtI/strategies/documents/differentiation/waittimeDI.pdf
http://www.pgcps.org/~elc/isquestion3.html
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ELL Updates 
 
2014-2015 is proving to be a busier year than normal for the ELL staff at all the buildings across the 
district. 

   
The year started on a positive note with approval of our revised ELL plan which included additional 
program evaluation components as well as new criteria for exiting the ELD (English Language 
Development) program.  The plan must be reviewed and revised every two years in order to meet 
federal guidance.   

 
In October, the ELL program had an ODE desk monitor which required buildings to submit 
documentation of all 22 mandated ELL program elements, evidence of implementation and a fiscal 
review.  In December, the district received notification from ODE of only one finding regarding the 
lack of a required graduation rate inclusion in the parent notification letter.  The notification letter has 
been revised and submitted to ODE for approval.   

 
In November, ODE released AMAO (Annual Measureable Achievement Objectives) data.  This report 
describes the progress districts are making in helping English Learners gain proficiency in English 
and exit programs. Over the past year, ODE worked with the U.S. Department of Education to change 
AMAO goals to growth-based measures to better assess the progress of English Learners.  Hood 
River met in two of three AMAO areas:  AMAO 2, the number of students exited the ELL program in a 
timely manner and AMAO 3, which looks at state reading and math progress as well as graduation 
rates.  The district did not meet in AMAO 1 which looks at yearly growth of ELL students as measured 
by the ELPA test. 

 
Based on the district AMAO data, the ELL committee developed an improvement plan which was 
submitted to ODE in December and is awaiting approval.  The plan focuses on AMAO 1 and includes 
a plan to review new ELP standards, targeted data review for schools not making significant ELPA 
growth, additional professional development as well as adoption of district wide ELD materials. 

 
The ELD curriculum renewal process was initiated in the spring last year.  With receipt of a small 
grant from ODE, the HRCSD established an ELP PLT (English Language Proficiency Professional 

Check out the webpage on the HRCSD website that 

TOSA Jane Osborne has created for SBAC support 

and help.  We will be adding information as we come 

across it.   

http://www.hoodriver.k12.or.us/Page/6521 

 

http://www.hoodriver.k12.or.us/Page/6521


Learning Team) made up of five ELL staff representing different schools and grades across the 
district.  The ELP PLT has attended several state level trainings, collaborated with other districts, 
examined standards, participated in an online class and is in the process of developing sample units 
aimed at teaching to the newly released ELP standards.  The ELP PLT has also brought back vital 
information to share with other ELL teachers, administration and staff through PLC work and the 
curriculum renewal process. 

 
The ELD curriculum renewal committee includes:  Neely Kirwan, Ocean Kuykendall, Julia Ramirez, 
Kim Yasui, Elise Tickner, Mauree Revier, Damien Elderkin, Kathryn Marroquin, Kate McGeeney, Jodi 
Wyatt and Fred Trujillo.  The committee has already met several times and is in the process of 
assessing the current program, determining needs, understanding standards, reviewing research and 
developing a district vision and goals for the ELL program.  The team’s plan is to review and pilot 
materials over the next two months to develop recommendations for the school board in April.  
 
________________________________________________________________________________  
 
 

Title VI Reminder 
 

ODE Equity Unit recently provided a reminder to districts regarding Title VI and how it specifically 
pertains to translation and interpretation. 
 
Title VI states “No person in the United States shall, on the grounds of race, color, or national origin, 
be excluded from participation in, be denied the benefits of, or be otherwise subjected to 
discrimination under any program or activity receiving federal financial assistance.” 
 
The Office of Civil Rights and ODE would like districts and school to remember that Title VI pertains 
to students and parents as well.  Language minority students and their families must have equal 
access to school information and activities which are shared with other parents.  A school or district 
may be considered non-compliant if: 

 It does not communicate meaningfully with non or limited English speaking parents by not 
providing written or oral translations of important notices or documents. 

 It fails to identify students who are not proficient in English; fails to provide a language 
acquisition program; fails to provide resources for the ELD program or does not exit students 
when they have acquired English proficiency or exits the student before acquiring proficiency 
without written parental permission. 

 It denies participation of ELL students from other programs such as SPED or TAG that would 
benefit the student. 

 
Examples of information that should be translated: 

1. Documents regarding special education issues arising under the Individuals with Disabilities 
Education Act or Section 504 of the Rehabilitation Act: 

a. IEP meetings 
2. Report cards and other academic progress reports 
3. Documents provided to parents/guardians during a disciplinary process 
4. Requests for parent permission for student participation in District/school sponsored programs 

and activities  
5. Announcements distributed to students that contain information about school and District 

activities for which notice is needed to participate in such activities: 
a. Testing 
b. School performances, co-curricular activities 



c. Activities requiring an application 
d. Handbooks, school policies, complaint procedures 

6. Documents concerning enrollment or registration; 
7. Documents concerning academic options and planning; 
8. Documents concerning ELL identification procedures:  

a. To request a student’s language background 
b. To request a parent’s preferred language of communication 
c. How to opt out of ELL services 

9. Information related to public health and safety 
10. Any other written information describing the rights and responsibilities of parents  

or students and the benefits and services available to parents and students 
 
It is important to remember that context matters.  A parent who can communicate effectively about 
everyday matters may require different services when he or she is participating in an IEP, parent 
teacher conferences, or other meetings where complex and technical issues about student’s 
education or placement are discussed.  Older siblings and other students should not be used to 
translate.  Even in situations where one parent is non or limited English and the other is fluent in 
English, translations should be provided.  When in doubt, offer translation services. 
 
The information above is a summary of the basic requirements.  The complete presentation can be 
found at http://www.ode.state.or.us/opportunities/grants/nclb/title_iii/intersection-of-title-iii-and-title-vi.pdf 

 
Moscon, Karin (2015, Jan. 6).  Intersection of Title III and Title VI when Communicating with Parents 
[webinar].  In Title III Coordinator Meeting.  
 

http://www.ode.state.or.us/opportunities/grants/nclb/title_iii/intersection-of-title-iii-and-title-vi.pdf

